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Inspires MAT 

Early Years Foundation Stage Policy 

 

Introduction 

‘All children deserve the care and support they need to have the best start in life. Children 

learn and develop at a faster rate from birth to five years old than at any other time in 

their lives, so their experiences in early years have a major impact on their future life 

chances. A secure, safe, and happy childhood is important in its own right. Good parenting 

and high-quality early learning provide the foundation children need to fulfil their 

potential.’ 

DfE Statutory framework for the early years’ foundation stage 2025 

The Early Years Foundation Stage applies to children from birth to the end of the reception 

year. At Inspires MAT children are admitted into Reception in the September following their 

fourth birthday. 

Early childhood is the foundation on which children build the rest of their lives. At Inspires 

MAT we greatly value the importance that the EYFS plays in laying secure foundations for 

future learning and development.  However, we also believe that early childhood is valid in 

itself as part of life. It is important to view the EYFS as preparation for life and not simply 

preparation for the next stage of education. 

‘The EYFS sets the standards that all early years providers must meet to ensure that 

children learn and develop well and are kept healthy and safe. It promotes teaching and 

learning to ensure children’s ‘school readiness’ and gives children the right foundation for 

good future progress through school and life.  The EYFS is about what children learn, as 

well as how they learn. Effective practice is a mix of different approaches. Children learn 

through play, by adults modelling, by observing each other and through adult-guided 

learning.’ 
DfE Statutory framework for the early years’ foundation stage 2025 

 

This policy is based on requirements set out in the statutory framework for the Early Years 

Foundation Stage (EYFS), effective from 1 September 2025. 

This document also complies with our funding agreement and articles of association. 

 

Aims & Objectives 

We aim to support all children to become independent and collaborative learners. We will 

provide a broad and balanced curriculum that will enable each child to develop personally, 

socially, emotionally, spiritually, physically, creatively and intellectually to their full potential. 

At Inspires MAT, we will ensure: 

• That children access a broad and balanced curriculum that gives them a secure 
foundation for learning, development and good progress through school and life 

https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2


 

 

• Quality and consistency in teaching and learning so that every child makes good 
progress and no child gets left behind 

• A close working partnership between staff and parents and/or carers 

• Every child is included and supported through equality of opportunity and anti-
discriminatory practice 

 

The Early Years education we offer our children is based on the following principles: 

• It builds on what our children already know and can do; 

• It ensures that no child is excluded or disadvantaged;  

• It offers a structure for learning that has a range of starting points, content that 

matches the needs of young children, and activities that provide opportunities for 

learning both indoors and outdoors; 

• It provides equality of opportunity and anti-discriminatory practice, ensuring that 

every child is included and supported 

• It provides a rich and stimulating environment; 

• It challenges the learning needs of each child, aiding their educational and social 

development 

• It acknowledges the importance of a full working partnership with parents and carers. 

At Inspires MAT we recognise that every child is a competent learner who can be resilient, 

capable, confident and self-assured. We recognise that children develop in individual ways 

and at varying rates. Children’s attitudes and dispositions to learning are influenced by 

feedback from others; we use praise and encouragement, as well as celebration and 

rewards, to encourage children to develop a positive attitude to learning. 

Structure of EYFS 

Inspires MAT hosts one nursery across our three primary schools based at Templars 

Academy. This setting ensures children have access to staff adhering to statutory ratios for 

supervision and this setting admits children from the age of two years. The Nursery broadly 

aligns to the school day and broadly mirrors reception start and finish times. The Nursery 

runs two sessions per day with start and finish times reported on the school websites. 

Costings for nursery provision can also be found on the websites for each school. 

Start and finish time times for Reception broadly align with that of Key Stage 1 in all primary 

schools within the MAT. Children are fully supported to access a full-time education and an 

educational offer in line with the EYFS framework. 

Inclusion   

We value the diversity of individuals within the school and believe that every child matters. 

All children at Inspires MAT are treated fairly regardless of race, gender, religion or abilities. 

All families are valued within our school.  We give our children every opportunity to achieve 

their personal best and planning is adapted to meet the needs of all groups and abilities. We 

do this by taking account of our children’s range of life experiences when we are planning for 

their learning. 

In the Foundation Stage we set realistic and challenging expectations keyed to the needs of 

our children, so that most achieve the Early Learning Goals by the end of the stage. We do 

this through: 

• Planning opportunities that build upon and extend children’s knowledge, experience 

and interests, and develop their self-esteem and confidence; 



 

 

• Using a wide range of teaching strategies based on children’s learning needs; 

• Providing a wide range of opportunities to motivate and support children and to help 

them learn effectively; 

• Offering a safe and supportive learning environment in which the contribution of all 

children is valued; 

• Employing resources which reflect diversity and are free from discrimination and 

stereotyping; 

• Planning challenging activities to meet the needs of both boys and girls, of children 

with special educational needs, of children who are more able, of children with 

disabilities and of children from all social and cultural backgrounds. 

• Planning with the expertise of other professionals such as SENCo and Speech and 

language therapists 

• Planning through engaging topics and the interests of children to promote meaningful 

learning. 

• Monitoring children’s progress and taking action to provide support as necessary 

(such as referrals to speech therapy) as necessary. 

• Working closely with parents, carers and other outside agencies to ensure all 

children’s needs are met and we enable them to access the curriculum and make 

good progress. 

 

Our staff are ambitious for all children, and plan activities and experiences for the children 

that enable them to develop and learn effectively. In order to do this, staff working with the 

youngest children are expected to focus strongly on the 3 prime areas.  

Staff also take into account the individual needs, interests and development of each child in 

their care, and consider whether the child needs any addition support. They use this 

information to plan a challenging and enjoyable experience.  

Where a child may have a special educational need or disability (SEND), staff consider 

whether specialist support is required, linking with relevant services from other agencies, 

where appropriate.  

In planning and guiding the children’s activities, staff reflect on the different rates at which 

children are developing, and take these into account.  

 

Positive Relationships & Working with parents 

At Inspires MAT we recognise that children learn to be strong, confident and independent 

from being in secure relationships. We aim to develop caring, respectful, professional 

relationships with the children and their families. 

We recognise that parents/carers are children’s first and most enduring educators and we 

value being partners with them in their child’s education through: 

• Talking to parents/carers before their child starts school at our induction meeting. 

• Providing a handbook of information about commencing Reception  

• Outlining the Trust’s expectations in the Home-School Agreement. 

• Inviting new starters to spend time in Reception Class for sessions during the 

summer term. 

• Providing an induction meeting for parents/carers to meet with staff to discuss school 

routines, expectations and to answer any questions parents/carers may have. 

• Holding a parent consultation early in the academic year to establish how a child is 

settling into the school environment. 



 

 

• Operating an open-door policy for parents/carers with any queries or concerns. 

Conversely, if Foundation staff have concerns about the progress of a child, they will 

immediately approach parents and carers to discuss them. 

• Written contact through the Reading record and school newsletters. 

• Inviting parents to attend informal meetings about areas of the curriculum, such as 

phonics or reading. 

• Having regular access to their children’s online ‘Learning Journey’ and valuing the 

on-going contributions that they make to them. 

• Sending a written report on their child’s attainment and progress at the end of their 

time in reception. 

• Parents are invited to a range of activities throughout the school year such as 

assemblies, workshops, Christmas Nativity play and sports day etc. 

• Offering opportunities for parents and carers to visit the school on a volunteer basis 

to assist with the children’s learning  

Parents and/or carers are kept up to date with their child’s progress and development. The 
progress check and EYFS profile helps to provide parents and/or carers with a well-rounded 
picture of their child’s knowledge, understanding and abilities. 
 
Each child is assigned a key person who helps to ensure that their learning and care is 
tailored to meet their needs. The key person supports parents and/or carers in guiding their 
child’s development at home. The key person also helps families to engage with more 
specialist support, if appropriate. 
 
Enabling Environments  

At Inspires MAT we recognise that the environment plays a key role in supporting and 

extending the children’s development, where the children feel confident, secure and 

challenged. The children have daily access to an indoor and outdoor environment that is set 

up in discrete areas of learning with planned continuous provision. 

Play-based learning is paramount and children have opportunities to direct their own 

learning with planned opportunities provided by staff.  We plan a learning environment, both 

indoors and outdoors, that encourages a positive attitude to learning and reflects the 

individual’s interests, passions and abilities. We use materials and equipment that reflect 

both the community that the children come from and the wider world. We encourage the 

children to make their own selection of the activities on offer, as we believe that this 

encourages independent learning. We ensure that resources and spaces are safe to use 

and checked regularly. 

Curriculum 

Our early years setting follows the curriculum as outlined in the latest EYFS statutory 

framework. 

The EYFS framework includes 7 areas of learning and development that we must teach. All 

areas of learning and development are important and interconnected. Three areas, known 

as the prime areas, are seen as particularly important for building children’s capacity to 

learn, form relationships and thrive.  

The prime areas are: 

• Communication and language 

• Physical development 

• Personal, social and emotional development  



 

 

We also support the children in 4 specific areas which help strengthen and develop the 3 

prime areas, and ignite the children’s curiosity and enthusiasm: 

• Literacy 

• Mathematics 

• Understanding the world 

• Expressive arts and design 

 

 All areas of learning and development are important and inter-connected. None of the areas 

of learning can be delivered in isolation from the others. Our children’s learning experiences 

enable them to develop competency and skill across a number of learning areas. 

They require a balance of adult led and child-initiated activities in order for most children to 

reach the levels required at the end of EYFS. Three areas are particularly crucial for igniting 

children’s curiosity and enthusiasm for learning, and for building their capacity to learn, form 

relationships and thrive. 

The three Prime areas are: 

• Personal, Social & Emotional Education: In this area we look at children’s 
attitudes, social skills, attention skills, and the way that they interact with one 
another.  Their emotional development is nurtured. This area of the curriculum is 
embedded in every activity we do. Circle Time sessions offer an opportunity to 
discuss topics such as feelings, friendships and rules. 

• Communication and Language:  This area of learning includes speaking and 

listening. The children will be encouraged to develop their expressive language, skills 

and their awareness of who they are speaking to. There will also be emphasis on 

developing listening skills in conversations and in larger group times. 

• Physical Development:  This is about improving skills of co-ordination, control, 

manipulation and movement.  In this area children learn to recognise the importance 

of keeping healthy and about the effects of exercise on their bodies. 

Staff will also support children in four specific areas, through which the three prime areas are 

strengthened and applied. 

Specific Areas: 

• Literacy:  In this area we will be focusing on children’s love of books and immersing 
them in children’s literature. We will teach children to decode and spell words through 
the use of a structured phonics programme. We will also be making marks and 
writing for a purpose. 

• Mathematics:  This area of learning includes counting, sorting, matching, seeking 
patterns, making connections, recognising relationships and working with numbers, 
shapes, space and measures. A great emphasis is placed on children using their 
skills to solve problems. 

• Understanding the World:  In this area of learning, children develop knowledge, 

skills and understanding that help them to make sense of the world in which they 

live.  This forms the foundation for later work in Science, Design and Technology, 

History, Geography and ICT. 

• Expressive Arts and Design:  This area of learning includes Art, Music, Dance, 

Role Play and Imaginative Play.  Creative development is fundamental to successful 

learning as it enables children to make connections between one area of learning 

and another. 



 

 

Children’s development levels are assessed and as the year progresses, the balance will 

shift towards a more equal focus on all areas of learning, as children grow in confidence and 

ability within the three prime areas. 

However, if a child’s progress in any of the prime areas gives cause for concern, staff will 

discuss this with the child’s parents/carers and agree how to support the child. 

Reception pupils also participate in daily phonics sessions in line with Trust policy. 

Characteristics of Effective Learning 

We ensure that our environment and delivery of the curriculum incorporates the three 

characteristics of effective teaching and learning: playing and exploring; active learning; and 

creating and thinking critically.  

• playing and exploring - children investigate and experience things, and ‘have a go’ 

• active learning - children concentrate and keep on trying if they encounter difficulties, 
and enjoy achievements 

• creating and thinking critically - children have and develop their own ideas, make 
links between ideas, and develop strategies for doing things 

Through play, our children explore and develop learning experiences, which help them make 

sense of the world. They practise and build up ideas, learn how to control themselves and 

understand the need for rules. They have the opportunity to think creatively alongside other 

children as well as on their own. They communicate with others as they investigate and 

solve problems. 

Children will have time and space to concentrate and keep on trying if they encounter 

difficulties, and enjoy their achievements. 

‘Children learn best through physical and mental challenges. Active learning involves other 

people, objects, ideas and events that engage and involve children for sustained periods.’ 

Active learning occurs when children are motivated and interested. Children need some 

independence and control over their learning. As children develop their confidence, they 

learn to make decisions. It provides children with a sense of satisfaction as they take 

ownership of their learning. 

We encourage and support children to have and develop their own ideas, make links 

between ideas, and develop strategies for doing things. 

“When children have opportunities to play with ideas in different situations and with a variety 

of resources, they discover connections and come to new and better understandings and 

ways of doing things. Adult support in this process enhances their ability to think critically 

and ask questions.” 

Children should be given the opportunity to be creative through all areas of learning. Adults 

can support children’s thinking and help them make connections by showing interest, 

offering encouragement, clarifying ideas and asking open ended questions. Children can 

access resources and move around the classroom freely and purposefully to extend their 

learning.  

The Early Learning Goals provide the basis for planning throughout the Foundation Stage.  

The class teacher uses the national schemes of work, where appropriate, to support their 

planning for individual children. The planning objectives within the Foundation Stage are 

from the Development Matters Statements and from the Birth to 5 document. The planning is 

based upon themes with discrete phonics, maths and reading directed teaching. However, 



 

 

planning, which is based upon a different topic which is identified as vehicle of interest to 

deliver the children’s next steps in learning, also therefore responds to the needs, 

achievement and interest of the children. Our medium-term planning identifies the intended 

learning, with outcomes, for children working towards the Early Learning Goals. 

Foundation Stage staff use observations as the basis for planning. Staff are skilled at 

observing children to identify their achievements, interests and next steps for learning. 

These observations then lead the direction of the planning and also inform parents of their 

child’s stage of development and next steps. Relevant and significant observations are 

recorded in the children’s online Learning Journeys for parents to comment on and also 

continue learning experiences at home. 

As the children grow older, and as their development allows, the balance gradually shifts 

towards more focus on teaching essential skills and knowledge in the specific areas of 

learning, to help the children prepare for Key Stage 1. 

During the first term in Reception, the teacher assesses the ability of each child using a 

baseline assessment developed by the Department For Education. These assessments 

allow us to identify patterns of attainment within the cohort, in order to adjust the teaching 

programme for individual children and groups of children.  The Foundation Stage Profile is 

the nationally employed assessment tool that enables teachers to record their observations 

at the end of the Foundation Stage, and to summarise their pupils’ progress towards the 

Early Learning Goals. It covers each of the seven areas of learning contained in the 

curriculum guidance for the Foundation Stage. 

We record each child’s level of development against the 17 Early Learning Goals as 

Emerging or Expected. Information about children who are exceeding in different areas their 

development will be shared with their Year 1 teacher. We make regular assessments of 

children’s learning, and we use this information to ensure that future planning reflects 

identified needs. 

The Foundation Stage classroom is organised to allow children to explore and learn securely 

and safely. There are specific areas where the children can be active, be quiet and creative. 

As the children grow older, and as their development allows, the balance gradually shifts 

towards more focus on teaching essential skills and knowledge in the specific areas of 

learning, to help the children prepare for Key Stage 1. 

Children have access to both inside and outside areas across the day; this has a positive 

effect on the children’s development. Being outdoors offers opportunities for doing things in 

different ways and in different scales than when indoors. The children can explore, use their 

senses and be physically active and exuberant. All areas of the curriculum can be explored 

outside. 

Teaching & Learning  

The features of effective teaching and learning in our school are defined in our policy on 

teaching and learning. They apply to teaching and learning in the Foundation Stage just as 

much as they do to the teaching and learning in Key Stage 1 or 2. 

The more general features of good practice in our school that relate to the Foundation Stage 

are: 

• the partnership between teachers and parents, carers and other settings that helps 

our children to feel secure at school, and to develop a sense of well-being and 

achievement; 



 

 

• the understanding that teachers have of how children develop and learn, and how 

this must be reflected in their teaching; 

• the range of approaches that provide first-hand experiences, give clear explanations, 

make appropriate interventions, and extend and develop the children’s play, talk or 

other means of communication; the carefully planned curriculum that helps children 

achieve the Early Learning Goals by the end of the Foundation Stage; 

• the provision for children to take part in activities that build on and extend their 

interests, and develop their intellectual, physical, social and emotional abilities; 

• the encouragement for children to communicate and talk about their learning, and to 

develop independence and self-management; 

• the support for learning, with appropriate and accessible space, facilities and 

equipment, both indoors and outdoors; 

• the identification, through observations, of children’s progress and future learning 

• needs, which are regularly shared with parents; 

• the clear aims of our work, and the regular monitoring of our work to evaluate and 

• improve it; 

• the regular identification of training needs for all adults working at the Foundation 

Stage.  

Assessment 

At Inspires MAT, ongoing assessment is an integral part of learning and development 

processes. Staff observe pupils to identify their progress, development and interests. These 

observations are used to shape future planning. Staff also take into account observations 

shared by parents and/or carers and keep them up to date with the child’s progress and 

development. Staff will address any learning and development needs in partnership with 

parents and/or carers, and any relevant professionals. 

When a child is aged between 2 and 3, staff review their progress and provide parents 

and/or carers with a written summary of the child’s development in the 3 prime areas. This 

‘progress check’ highlights the areas in which a child is progressing well and the areas in 

which additional support is needed. It also focuses on any areas of possible concern, which 

may indicate a disability, special educational need or developmental delay. The progress 

check will describe the activities and strategies that the school intends to adopt to address 

any issues or concerns, involving parents and/or carers and other professionals as 

appropriate.  

Within the first 6 weeks that a child starts reception, staff will administer the reception 

baseline assessment (RBA).  

In the final term of the academic year in which the child reaches age 5, staff complete the 

EYFS profile for each child (before 30 June in that term). Each child is assessed against the 

17 early learning goals, indicating whether they are: 

• Meeting expected levels of development 

• Not yet reaching expected levels (‘emerging’) 

We share the EYFS profile the child’s year 1 teacher. This helps to inform a discussion 

between reception and year 1 teachers about the child’s stage of development and learning 

needs, and helps with planning activities in year 1.  

The school shares the results of each child’s ‘progress check’ and EYFS profile (but not the 

reception baseline assessment) with their parents and/or carers.  

In exceptional circumstances, after discussion and only in agreement with parents and/or 

carers, a child might stay in EYFS provision beyond the end of the academic year in which 



 

 

they turn 5. In these exceptional cases, we will continue to assess the child throughout their 

time in EYFS provision and complete their profile at the end of the year before they move 

into year 1.  

The profile is moderated internally and in partnership with other local schools, to ensure 

consistent assessment judgements. We submit EYFS profile data to the local authority on 

request.  

We recognise that children learn and develop well when there’s a strong partnership 

between our staff and each child’s parents and/or carers. 

We keep parents and/or carers up to date with their child’s progress and development. The 

progress check and EYFS profile help to provide parents and/or carers with a well-rounded 

picture of their child’s knowledge, understanding and abilities. 

Each child is assigned a key person who helps to make sure that their learning and care is 

tailored to meet their needs. The key person supports parents and/or carers in guiding their 

child’s development at home. The key person also helps families to engage with more 

specialist support, if appropriate. 

We ask parents/carers to provide more than 2 emergency contact numbers for their child 

(where possible). 

 

Staff Training 

We will: 

• Train all staff in safeguarding procedures in line with Annex C of the most recent 
EYFS framework and Keeping Children Safe in Education (KCSIE) guidance 

• Support all staff to feel supported and confident in implementing our safeguarding 
policy and procedures 

• Renew training every 2 years, or more often when it’s needed to help maintain skills; 
keep up to date with any changes to our safeguarding procedures; or because of any 
safeguarding concerns 

• Outline how training is delivered, and how staff are supported to put it in place, in our 
child protection and safeguarding policy 

Our designated safeguarding lead (DSL) will:  

• Provide ongoing support, advice and guidance to all staff 

• Attend a training course consistent with the criteria set out in Annex C of the most 
recent EYFS framework 

• Liaise as needed with local statutory children’s services agencies and our local 
safeguarding partners 

Safer recruitment 

When recruiting staff, we will follow the procedures set out in the latest EYFS framework 

guidance on checking the suitability of new recruits, including:  

• Obtaining a reference for any member of staff (including students and volunteers) 
before they are recruited 

• Recording information about staff qualifications and identity checks, vetting 
processes and references 

See our safeguarding policy for details of our safer recruitment procedures. 

 Whistleblowing  



 

 

We make sure that all staff are aware of our whistleblowing procedures; feel able to raise 

concerns about any poor or unsafe practice; and know that such concerns will be taken 

seriously by the senior leadership team.  

In the event that a member of staff feels that they need to blow the whistle on misconduct, 

they should report their concern to the Headteacher. If the concern is about the 

Headteacher, or it is believed they may be involved in the wrongdoing in some way, the staff 

member should report their concern to the Board of Trustees. 

See our whistleblowing policy for details of our safer recruitment procedures and more detail 

on our procedures for handling whistleblowing. 

 Malicious or vexatious allegations 

If an allegation is made in good faith, but investigation finds no wrongdoing, there will be no 

disciplinary action against the member of staff who raised the concern. 

If, however, an allegation is shown to be deliberately invented or malicious, we will consider 

whether any disciplinary action is appropriate against the person making the allegation. 

 

Transition 

Starting school can be a difficult time for young children; we therefore plan this time carefully 

to support children with the transition and to ensure it is as smooth as possible for each child 

and that they settle in to their new class quickly and happily. 

Children are visited (where possible) at their current nursery setting. Staff meetings are 

arranged between EYFS teachers and nursery practitioners to ensure information is handed 

over and the needs and development of the children are shared by their trusted adult. 

Parents of all children starting in the next academic year will be invited to an Induction 

Meeting in the summer term to meet their child’s new teachers and other key staff and learn 

more about the Reception curriculum. This is an opportunity for staff to: 

• Explain about uniform, PE kit and school dinners/ free school meals 

• Explain about holidays and absences 

• Purchase uniform and book bag if requested 

• Discuss the importance of home – school partnership 

• Discuss the importance of reading 

• Explore the Online Journal and the use of this resource to promote home – school 

links 

• Explain the arrangements for the gradual induction in to Reception 

The children are able to come in to school to meet their new class teacher during the 

summer term. They will also spend a transition day in their new class. Parents are 

encouraged to stay and play with their child to support transition. This means that before 

they join their new class the Reception environment is already a familiar place to them. 

Safeguarding & Welfare 

At Inspires MAT, we recognise that children learn best when they are healthy, safe and 

secure; when their individual needs are met; and when they have positive relationships with 

the adults caring for them. We follow safeguarding and welfare requirements to provide a 

welcoming, safe and stimulating environment where children can enjoy learning and grow in 

confidence.  

All practitioners are alert to any issues of concern in children’s lives at home or elsewhere. 



 

 

See each school’s Child Protection and Safeguarding Policy for more information. 

If we have concerns about children’s safety or welfare, we will immediately notify our local 

authority children’s social care team, in line with local reporting procedures. In emergencies, 

we will also inform the police. 

If any allegation is made of serious harm or abuse by anyone living, working or looking after 

children at the premises or elsewhere, e.g. on a visit, we will inform Ofsted  within 14 days of 

the allegation being made. We will also inform them of any action we have taken in response 

to the allegation(s). 

When a concern is received by the Headteacher or a member of the Board of Trustees – 

referred to from here as the ‘recipient’ – they will: 

• Meet with the person raising the concern within a reasonable time. The person 
raising the concern may be joined by a trade union or professional association 
representative or other accompanying person 

• Get as much detail as possible about the concern at this meeting, and record the 
information 

• Establish whether there is sufficient cause for concern to warrant further 
investigation. If there is, then: 

o Arrange a further investigation into the matter, involving the CEO or Chair of 
Trustees if appropriate. In some cases, the recipient may need to bring in an 
external, independent body to investigate. In others, they may need to report 
the matter to the police 

o Inform the person who raised the concern about how the matter is being 
investigated and give an estimated timeframe for when they will be informed 
of the next steps 

Once the investigation – whether this was just the initial investigation of the concern, or 

whether further investigation was needed – is complete, the investigating person(s) will 

prepare a report detailing the findings and confirming whether or not any wrongdoing has 

occurred.  

The report will include any recommendations and details on how the matter can be rectified 

and whether or not a referral is required to an external organisation, such as the local 

authority in line with local reporting procedure, or police.  

They will inform the person who raised the concern of the outcome of the investigation, 

though certain details may need to be restricted due to confidentiality. 

Beyond the immediate actions, the headteacher, governors and other staff, if necessary, will 

review the relevant policies and procedures to prevent future occurrences of the same 

wrongdoing. 

While we cannot always guarantee the outcome sought, we will try to deal with concerns 

fairly and in an appropriate way.  

We make sure that the appropriate statutory staff:child ratios are maintained in our setting to 

meet the needs of all children and ensure their safety: 

• For children aged under 2, we have at least 1 member of staff for every 3 children.  

• For children aged 2, we have at least 1 member of staff for every 5 children 

• For children aged 3 and over:  

Where a person with qualified teacher status, early years professional status, or early years 
teacher status is working directly with the children, we have at least 1 member of staff for 
every 13 children. At least 1 other member of staff holds an approved level 3 qualification, or 



 

 

has received approval to be included in the ratios at level 3 after attaining experience-based 
route status 

Where a person with the above qualifications is not working directly with the children, we 
have at least 1 member of staff for every 8 children. At least 1 other member of staff holds 
an approved level 3 qualification, or has received approval to be included in the ratios at 
level 3 after attaining experience-based route status. At least half of all other staff hold an 
approved level 2 qualification. 

Where there is a person with qualified teacher status, early years professional status, or 
early years teacher status, and instructor or another suitably-qualified, overseas-trained 
teacher: 

For classes where the majority of children will reach the age of 5 or older within the school 
year, we have at least 1 member of staff for every 30 children 

For all other classes, we have at least 1 member of staff for every 13 children 

At least 1 other member of staff holds an approved level 3 qualification, or has received 
approval to be included in the ratios at level 3 after attaining experience-based route status 

Where a person with the above qualifications is not working directly with the children, we 
have at least 1 member of staff for every 8 children 

At least 1 member of staff must hold an approved level 3 qualification, or has received 
approval to be included in the ratios at level 3 after attaining experience-based route status 

At least half of all other staff hold an approved level 2 qualification 

We comply with infant class size legislation and have at least 1 teacher per 30 pupils 

We determine ratios guided by all relevant ratio requirements and by the needs of the 
children within the group 

 Paediatric first aid (PFA) 

We have at least 1 person with a current paediatric first aid (PFA) certificate on the premises 

and available at all times when children are present, including on outings. This PFA 

certificate is renewed every 3 years as required. 

 The designated safeguarding lead (DSL) 

We also have a DSL who has lead responsibility for safeguarding children. They are also 

responsible for: 

• Liaising with local statutory children's services agencies, and with the LSPs (local 
safeguarding partners) 

• Providing support, advice and guidance to all other staff on an ongoing basis, and on 
any specific safeguarding issue as required 

• Attending a safeguarding training course that complies with the criteria set out in 
annex C of the latest EYFS framework  

 Absence 

We’re required to promptly follow up on absences. 

If a child is absent for a prolonged time or if their parents/carers haven’t told us about the 

absence, we will attempt to contact the parents/carers and alternative emergency contacts. 

See our attendance policy (find on Inspires MAT website) for more on this, including our 

expectations of parents/carers to report child absences. 

Oral health and tooth brushing 



 

 

We promote good oral health, as well as good health in general, in the early years by talking 

to children about: 

• The effects of eating too many sweet things 

• The importance of brushing your teeth 

The rest of our safeguarding and welfare procedures are outlined in our school’s child 

protection and safeguarding policy, which can be found on each school’s website. 

 Safer eating 

While children are eating, there will always be at least 1 member of staff in the room with a 

valid Paediatric First Aid certificate (from a course consistent with the criteria set out in 

Annex A of the latest EYFS framework). All children will be within sight and hearing of a 

member of staff while eating, and seated safely in an appropriate chair or highchair and, 

where possible, in a designated eating space. 

Before a child joins our setting, we will get information on their: 

• Dietary requirements and preferences 

• Food allergies and intolerances 

• Health requirements 

We will share this information with all staff involved in food preparation and handling. At each 

mealtime and snack time it will be clear which staff member is responsible for checking that 

the food meets all the requirements for each child. 

We will make sure that all staff are aware of the symptoms and treatments for allergies and 

anaphylaxis; the differences between allergies and intolerances; and that children can 

develop allergies at any time, especially during the introduction of solid foods. 

We will consult with parents/carers to: 

• Create allergy action plans for their child – with the help of health professionals, 
where appropriate 

o We will also keep this information up to date and share it with all staff 

• Discuss their child’s progress with solid foods 

• Work with them to move on to the next stage at a pace that’s right for their child 

We will prepare food in a way that: 

• Prevents choking 

• Meets each child’s individual developmental needs 

• Is in line with the DfE’s Early Years Foundation Stage nutrition guidance 

In the event of a choking incident that requires intervention, we will record details of the 

incident and make the child’s parents/carers aware. We will periodically review the records 

to identify whether we can change anything in our practice to make eating safer, and then 

take action as appropriate.  

 Accident or injury  

We keep a first aid box (which contains appropriate items for children) always accessible.  

We keep a written record of accident or injuries and any first aid treatment.  

We will inform parents or carers the same day as, or as soon as reasonably practicable 

after, of any: 

o Accident or injury sustained by the child 

https://www.gov.uk/government/publications/early-years-foundation-stage-nutrition


 

 

o First aid treatment given  

We will notify the relevant authority of any serious accident, illness, or injury to, or death of 

any child while in our care and inform them of the action taken, as soon as reasonably 

practicable.  

 Safety of premises  

We make sure that our premises, including overall floor space and outdoor space, are fit for 

purpose and suitable for the age of children we care for and the activities provided on the 

premises.  

We comply with requirements of health and safety legislation, including fire safety and 

hygiene requirements.  

 Toileting and privacy 

We make sure that there are:  

o Enough toilets and hand basins available for the children 
o Suitable and hygienic nappy changing facilities  
o An adequate supply of necessary items such as clean bedding, towels and spare 

clothes  
o Separate toilet facilities for adults 

During nappy changes and toileting, we will balance children’s privacy with their 

safeguarding and support needs.  

 

Appendix 1. List of statutory policies and procedures for the EYFS  

This isn’t an exhaustive list of policies and only includes policies specific to the EYFS. For a full list of 

our policies, see Policies | Inspires MAT 

Statutory policy or procedure for the EYFS Where can it be found? 

Safeguarding policy and procedures   
 

See child protection and safeguarding policy  

Procedure for responding to illness 
 

See health and safety policy 

Administering medicines policy 
 

See supporting pupils with medical conditions policy 

Emergency evacuation procedure See health and safety policy 

Procedure for checking the identity of visitors See child protection and safeguarding  

Procedures for a parent/carer failing to collect a 

child and for missing children 

See child protection and safeguarding policy  

Procedure for dealing with concerns and 

complaints 
 

See complaints policy  

 

 

https://www.inspiresmat.co.uk/policies/

